
Copyright  
©2014 NCS Pearson, Inc. Adapted and reproduced with permission. All rights reserved. 

1 

Task Title For It or Against It—Tell Me Why 

Grade Level 6 

LAFS LAFS.6.W.1.1 Write arguments to support claims with clear reasons and 
relevant evidence. 

 LAFS.6.W.1.1a Introduce claim(s) and organize the reasons and 
evidence clearly. 

Description The student will write an argument on a given topic. The student will read 
one to three sources of informational texts on that topic in order to generate 
reasons and to gather evidence to support his/her claim(s). The student will 
organize his/her findings on a directed-note taking graphic organizer. The 
student will introduce his/her argument and claims through a thoroughly 
written introductory paragraph. The student will support his/her position on 
the topic with at least three claims. 

Materials  “Disadvantages of Manned Space Travel” and “Space Dreams” OR 1 to 
3 sources of informational texts on a specific topic (student- or teacher-
selected via primary sources or electronic and online media sources) 

 Projector, scanned-image LCD projector, document camera, or overhead 
projector 

 Directed Note-taking Graphic Organizer (one copy per student) 

 Teacher checklist 

Considerations 
for Planning 

 This task may be bundled with other tasks in the following recommended 
sequence: LAFS.6.W.1.1a “For It or Against It—Tell Me Why,” 
LAFS.6.W.1.1b “For It or Against It—Give Me the Facts!” LAFS.6.W.1.1e 
“For It or Against It—I’ve Proved My Point!” and LAFS.6.W.1.1c “For It or 
Against It—Make It Flow!”  

 Teacher may want to incorporate an issue/position from social studies or 
science curriculum. 

 Students have prior knowledge and experience with rhetoric of argument.  

 Students have prior knowledge and experience introducing a precise 
claim and providing reasons and evidence to support claims.  

 Students have prior knowledge and experience determining the relevance 
of evidence used to support a claim.  

 Students have prior knowledge and experience utilizing credible sources 
to support a claim.  

 Students have prior knowledge and experience utilizing a formal writing 
style.  

 Students have prior knowledge and experience reading informational text 
and citing evidence, identifying the most important points, and 
determining the “big ideas.” 

 Students have prior knowledge and experience completing directed note-
taking graphic organizers. 

 Students have prior knowledge and experience reading informational text, 
evaluating the claims, and distinguishing if claims are supported by 
reason and evidence. 

 
English Language Learner Considerations: 

 ELLs may not be familiar with the chosen topic. Ask students if they 
have studied the topic in another class. If not, choose a different topic. 

 ELLs may need further explanation of the task—for it or against it—and 
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the purpose of the informational text. 

 ELLs may not possess sufficient English language reading skills to 
comprehend the informational texts provided. 

 Preview the reading with ELLs to ensure comprehension. 

 Highlight key words and discuss meaning prior to reading selection. 

 Provide visuals to explain concepts of the article. 
 ELLs may benefit from performing task in pairs or small groups with 

more proficient English-speaking students.  

 Allow ELLs to use a word-to-word / bilingual translation dictionary. 

Time Allotment 40–50 minutes (times two class periods) 

Group Size Whole class  

 
Task Directions 

 
1. Teacher introduces the task and states the overall purpose, expectations for students, and why 

the task is important. Teacher says, “You are going to choose a stance (position) on the 
following topic: ____________________. You will either be ‘for’ or ‘against’ _______________. 
You will read information from one to three sources and take notes on key details that support 
your stance. You will use a directed note-taking graphic organizer to collect and organize your 
key findings. You will write a paragraph that includes your stance and supporting claims for your 
argument. Knowing how to do this will help you when you read various kinds of text and in 
determining the author’s point of view, most important points, and big ideas as well as express 
your opinions on particular topics.” 

 
2. Teacher presents task directions to students, going over the various steps, student 

expectations, and materials 
 

3. Teacher distributes passages and Directed Note-taking Graphic Organizer to students.  

 

 Teacher models the task by:  
 

o sharing a stance on a different topic 
o displaying an informational text with details to support the stance  
o reading a pre-highlighted sections from the text that supports the stance 
o adding predetermined supporting details on the Directed Note-taking Graphic 

Organizer 
o writing an introductory paragraph introducing the stance and organizing the 

reasons and evidence clearly. 
 

 Teacher informs students to take a stance on the given topic and to then begin reading 
various sources in order to find evidence to support their claims. Teacher directs students to 
write their findings on the graphic organizer.  
 

 After students complete their graphic organizers, teacher instructs students to write an 
introductory paragraph presenting their argument and organizing reasons and evidence 
clearly.   

 
4. While students engage in the task, teacher observes, asks questions, and assists students. 

Teacher utilizes rubric and checklist to determine student performance based on common 
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misconceptions/errors, identify appropriate questions to ask students, to elicit evidence of 
student thinking, and determine next steps for instruction. 
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Rubric: For It or Against It—Tell Me Why 
 

Level 1: The student demonstrates a beginning understanding of introducing claims and organizing reasons and evidence clearly. 

Misconception/Error Questions for Eliciting Thinking Instructional Implications 

The student does not accurately 
introduce claim(s) on the given topic. 
 
 
 
The student does not accurately organize 
reasons and evidence clearly. 
 
 
 
 
 
 
English Language Learner 
Misconceptions: 
 
ELLs may lack English language 
proficiency to understand the topic 
selected for the task. 
 
Even if they are familiar with the topic, 
ELLs may need additional linguistic and 
instructional support to understand the 
informational text provided.  
 
ELLs may lack the instructional 
knowledge to determine important details 
that support a claim or main idea. 
 
ELLs may need additional assistance in 
writing the paragraph due to lack of 
English proficiency and experience in 
paraphrasing ideas.  

“How does the information you have noted 
help in supporting the position that you 
have taken on the topic?” 
 
 
“What side would you take on this 
particular topic?” 
 
“How would you introduce your claim?” 
 
“Can you locate any other information that 
would support your claim?” 
 
English Language Learner 
Considerations: 
 
“What do you know about this topic? 
Where did you learn about it? Why is the 
topic important? What are some good 
things about it? What are other 
arguments? What position do you want to 
take?” 
 
“Show me what you didn’t understand in 
the text. Can you tell me what this word 
(this sentence, this paragraph) means? 
What words don’t you understand?”  
 
“What is the main idea of this section? 
What sentences show details that support 
the main idea? Why do you think this 
supports your claim?”  
 
“How would you begin your paragraph? 
Would you start with the topic of 

Reteach how to highlight specific details in a 
sentence and paragraph and explain why 
these details are most important and how 
they support a particular stance. 
 
Model how to take a particular side on a 
given topic. 
 
Reteach how to organize relevant evidence. 
 
 
 
 
English Language Learner 
Considerations: 

 
Ask ELLs questions to ensure that they 
have enough familiarity with the topic to 
complete the task.  
 
Provide ELLs with bilingual dictionaries.  
Ask them to take turns reading some of the 
text and discussing its meaning with group 
members or a partner. 
 
Model for students specific strategies to find 
the essential information in supporting their 
claim. Model how to transfer these details 
into the graphic organizer. 
 
Provide ELLs with a general outline for the 
paragraph. Provide sentence starters.  
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Level 1: The student demonstrates a beginning understanding of introducing claims and organizing reasons and evidence clearly. 

Misconception/Error Questions for Eliciting Thinking Instructional Implications 

discussion? Show me how you would 
write the sentence. What word would 
make the sentence clearer? How would 
you transfer what you wrote in the 
worksheet?” 
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Level 2: The student demonstrates some understanding of introducing claims and organizing reasons and evidence clearly. 
Misconception/Error Questions for Eliciting Thinking Instructional Implications 

The student partially introduces claim(s) 
on the given topic. 
 
 
The student partially organizes reasons 
and evidence clearly. 
 
 
 
 
 
 
 
 
English Language Learner 
Misconceptions: 
 
ELLs may lack the instructional 
knowledge to determine important details 
that support a main idea. 
 
 
ELLs may lack skills in paraphrasing 
information or citing information properly 
in their own words. 
 

“Are there other details that may better 
support your stance?” 
 
 
“Is the order, in which you organize the 
support logical and effective?” 
 
“Taking these details that you have 
noted, how do they fully support your 
stance?”  
 
“What have you read that supports the 
position that you have taken?” 
 
English Language Learner 
Considerations: 
 
“Let’s break down the reading. Start with 
this paragraph. What are the most 
important details?”  
 
 
“How can you write that information in 
your own words? What words or phrases 
can you add to make the meaning 
clearer?”  

Model how to highlight specific details in a 
sentence and paragraph and explain why 
these details are most important and how 
they support a particular stance and an 
introduction of claims. 
 
Model how to introduce a precise claim.   
 
Model how to organize ideas in a logical 
order. 
 
 
 
 
English Language Learner 
Considerations: 

 
Reteach main idea and supporting details to 
ELLs. Model for students specific strategies 
for finding essential information in supporting 
their claim. Provide bilingual dictionary. 

 
Provide a general model of a paragraph 
which ELLs can follow as a guide. Ask ELLs 
to read their paragraphs to group members 
or a partner. 
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Level 3: The student demonstrates a complete understanding of introducing claims and organizing reasons and evidence clearly. 
Misconception/Error Questions for Eliciting Thinking Instructional Implications 

With self-correction and teacher 
prompting, the student introduces 
claim(s) on the given topic. 
 
With self-correction and teacher 
prompting, the student organizes reasons 
and evidence clearly. 

“Describe how you go about determining the 
most important details for supporting your 
position.” 

Provide opportunities for citing textual 
support and cross referencing 
information using two or more grade-
level informational texts on the same 
topic. Have student clearly introduce a 
claim for an argumentative essay.  
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Level 4: The student demonstrates an advanced understanding of introducing claims and organizing reasons and evidence clearly. 
Misconception/Error Questions for Eliciting Thinking Instructional Implications 

The student accurately introduces claim(s) 
on the given topic. 
 
The student accurately organizes reasons 
and evidence clearly. 

“Describe how you would go about citing 
textual evidence and drawing inferences 
when reading two or more texts.” 

Provide opportunities for student to read 
above-grade-level informational texts in 
science and/or social studies write a 
paragraph clearly introducing a claim.  
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Teacher Checklist for 

For it or Against It—Tell Me Why 

 

Q1 Does the student introduce claim(s) on 

the given topic? 

 

Q2 Does the student organize reasons and 

evidence clearly? 
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Directed Note-taking Graphic Organizer 
 

Directions: Write your stance (position) in the box below. Read informational texts 

and take notes on key details that support your stance.      

     
For It or Against It—Tell Me Why 

 

 

Stance: ______________________________________________________________ 
 

Claim: 
 

Support/Evidence for claim 

Source/Page/Paragraph # 
 
 
 

 

Source/Page/Paragraph # 
 
 
 

 

Claim: Support/Evidence for claim 

Source/Page/Paragraph # 
 
 
 
 

 

Source/Page/Paragraph # 
 
 
 
 

 

Source/Page/Paragraph # 
 
 
 
 

 

Claim: Support/Evidence for claim 

Source/Page/Paragraph # 
 
 
 
 

 

Source/Page/Paragraph # 
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Source/Page/Paragraph # 
 
 
 

 

 


