Task Title

Pirating With Purpose

Grade Level 7

LAFS LAFS.7.RI.2.6 Determine an author’s point of view or purpose in a text and
analyze how the author distinguishes his or her position from that of others.

Description The student will analyze the words, phrases, and details the author includes
in a text to determine the author’s purpose. The student will support his/her
assertion of the author’s purpose with textual evidence.

Materials e Passage entitled “Pirating the Seven Seas” (one copy per student)

“Pirating With Purpose” graphic organizer (one copy per student)
Teacher copy of “Pirating the Seven Seas” (for teacher modeling)
Teacher copy of “Pirating With Purpose” graphic organizer (for teacher
modeling)

Teacher Checklist

Considerations
for Planning

¢ This task should be bundled with two other tasks: LAFS.7.RI.1.3 “A
Pirate’s Life Revealed” and LAFS.7.R1.2.5 “Argh! It’s Structure Ye Be
Seeking.” The recommended sequence is: LAFS.7.RI1.2.5 “Argh! It's
Structure Ye Be Seeking,” LAFS.7.RI.1.3 “A Pirate’s Life Revealed,” and
LAFS.7.RI.2.6 “Pirating With Purpose.”

¢ Students have prior knowledge and experience citing textual evidence to
support inferences.

¢ Students have prior knowledge and experience analyzing the author’s
words, phrases, and details to determine the author’s purpose.

e Students have prior knowledge and experience analyzing the difference
between facts and opinions.

e Teacher may replace the suggested informational text “Pirating the Seven
Seas” with another grade-level informational text.

English Language Learner Considerations:

e Allow ELLs the use of a bilingual translator dictionary.

e Encourage the use of illustrations by the teacher to explain the story.

e Allow students to write in their native language, assuming the teacher or
the assistant speaks the native language.

e Students can type the work on the computer and translate it into English.

e Allow peer editing for ELLSs.

e Provide visual scaffolding by allowing students to view the work of other,
more proficient writers.

e Explain unfamiliar vocabulary such as embroidered, cutlass, mantle,
nefarious, pinnacle, plundered, and verbiage, and popularized language
such as “Shiver me timbers” and “Ahoy, Matey.”

e ELLs may need to have some background on the topic in the story; allow
time for discussion.

¢ Allow sufficient time for response.

e Model techniques to infer the meaning of unknown vocabulary by using
word mapping, vocabulary log, index cards, etc. Teacher may also read a
passage and give examples of inferred meaning.

Time Allotment

45 minutes
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Group Size Individual

English Language Learner Considerations:

Consideration should be given when grouping ELLs at lower levels of
English proficiency. These students may be grouped with higher-proficiency
ELLs or with native speakers of English.

Task Directions

1. Teacher introduces the task and states the overall purpose, expectations for students, and why
the task is important. Teacher says, “We’re going to read an informational text about pirate
legends; analyze the words, phrases, and examples the author chose to include in the text; and
determine the author’s purpose. By doing this, you will gain experience in understanding
informational text and identifying the author’s purpose.”

2. Teacher presents task and directions to students, going over the various steps, student
expectations, and materials.

Copyright

Teacher distributes copies of text entitled “Pirating the Seven Seas.”

Teacher elicits student responses in a class discussion to review the main ideas, supporting
details, and the structure of the text (students determined these in previous tasks).

Teacher explains the different types of author’s purposes that students may find in a given
text. For example, teacher explains the following:

a. To Inform: The author is giving the reader facts. You may see statistics, data, scientific
or formal language, or other details that express facts. The facts are purely to inform, not
to persuade the reader to take action or agree with the author. Examples of informative
texts are textbooks, encyclopedias, and newspapers.

b. To Persuade: The author is expressing his/her opinion. The author may use “I,” or use
subjective language, and may also use facts to support his/her opinion and encourage
the reader to agree with him/her. Examples of persuasive texts are advertisements and
editorials.

c. To Entertain: The author conveys a story or describes real or imaginary characters with
lots of description and details. Examples of entertaining texts are novels, poems, and
dramatic plays.

Note: Teacher may display this information for student use.

Teacher instructs students to read the text and mark examples of informative words,
phrases, or details with an “I”; persuasive words, phrases, or details with a “P”; and
entertaining words, phrases, or details with an “E.” Teacher models marking the text, using a
small portion of the text, before students begin.

When students finish reading and marking the text, teacher distributes copies of the
“Pirating With Purpose” graphic organizer and models how to record the words, phrases,
and details he/she previously marked in the appropriate column(s) on the graphic organizer.
Teacher explains that when students finish transferring their text markings to the graphic
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organizer, they should determine what the author’s purpose is in the text, write it in a
complete sentence at the bottom of the graphic organizer, and cite and explain evidence to
support their assertion of the author’s purpose.

Note: Teacher may explain that the column on the graphic organizer in which students
record most of their textual evidence will most likely indicate the author’s purpose.

e Students complete the graphic organizer and determine the author’s purpose. Then,
students will write on the back of their graphic organizer to answer the following question:
“How does the author distinguish his or her position from that of others in the text? Cite
textual evidence to support your response.”

3. While students engage in the task, teacher observes, asks questions, and assists students.
Teacher utilizes rubric and checklist to determine student performance based on common
misconceptions/errors, identify appropriate questions to ask students to elicit evidence of
student thinking, and determine next steps for instruction.
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Rubric: Pirating With Purpose

Level 1: The student demonstrates a beginning understanding of determining an author’s purpose in a text.

Misconception/Error

Questions for Eliciting Thinking

Instructional Implications

Student does not accurately
determine the author’s point of view
or purpose in a text.

Student does not accurately
determine the point of view or
position of others in a text.

Student does not accurately analyze
how an author distinguishes his/her
position as distinct from others in a
text.

English Language Learner
Misconceptions:

Depending on their level of English
proficiency, some ELLS may not write
anything at all or may write their
explanations with limited syntax and
vocabulary. Some other ELLs may
tend to write the information in their
first language.

ELLs may be instructionally
unfamiliar with identifying the specific
linguistic clues to determine the
author’s purpose. For instance, ELLs
may not know how to identify the type
of audience the author is addressing
(general interest, specific interest,
etc.) to make an inference about the
purpose.

“What facts or opinions are stated in
the text?”

“How do you find information about
the author’s purpose in the text?”

“What additional ideas did you find
about the author’s purpose?”

“Were there any others’ perspectives
given? Why do you think they were
included or not included?”

English Language Learner
Considerations:

Scaffold the guiding questions.

Ask the ELLs to read a portion of the
text and ask, “What is being said
about pirates? Whose opinion is being
shared?”

“What are the author’s opinions and
any statements that lend themselves
to determine the purpose according to
the author?”

“What clues or sentences tell you the
purpose of the reading selection?

Reteach how to analyze the words,
phrases, and details the author uses in
a text to determine the author’s
purpose. Model how to highlight
portions of the text that indicate the
author’s purpose.

Model how to review a smaller portion
of the text (chunk) and highlight the text
that pertains to author’s purpose.

Using other texts, model how to find
additional information about author’s
purpose.

Reteach analyzing how an author
distinguishes his/her position as distinct
from others in a text.

English Language Learner
Considerations:

Continue teaching ELLs how to
determine the author’s purpose. ELLs
with limited English proficiency can
apply the same strategy in their native
language.

ELLs can perhaps use a simpler text,
such as a children’s book/story, to
determine the author’s point of view as
practice prior to doing so with a more
difficult text.

Practice with ELLs determining author’s
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Level 1: The student demonstrates a beginning understanding of determining

an author’s purpose in a text.

Misconception/Error

Questions for Eliciting Thinking

Instructional Implications

Some ELLs may not be familiar with
the concept of author’s purpose.

How do you know?”

“Explain to me whether the purpose of
the selection is to inform, persuade, or
entertain. What linguistic clues can
you find in the passage to support
your answer?”

point of view and purpose by making
additional comparisons amongst
passages of the same topic.

Teach the appropriate strategies to
compare and contrast texts and infer
the text purpose, author’s point of view,
purpose, etc.
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Level 2: The student demonstrates some understanding of determining an author’s purpose in a text.

Misconception/Error

Questions for Eliciting Thinking

Instructional Implications

Student partially determines the
author’s point of view or purpose in a
text.

Student partially determines the
position of others in a text.

Student partially analyzes how the
author distinguishes his or her
position from that of others in a text.

English Language Learner
Misconceptions:

At this level, some of the ELLs may
be able to fill out the outline to insert
explicit examples that indicate the
author’s purpose in the reading, but
still may have some mistakes in
content, syntax, and vocabulary.

ELLs may be able to determine
author’s purpose, but sometimes with
limited explanation or evidence from
the passage.

ELLs may not be able to fully fill out
the graphic organizer to indicate the
author’s purpose; in some cases, a
full explanation may be lacking.

“How do you know this is a fact or
an opinion?”

“‘What type of words, phrases, and
details did you find most often in the
text?”

English Language Learner
Considerations:

“Do you have questions about what
purpose or viewpoint means?”

“What is the implied author’s
purpose in the reading? How do you
know? What evidence from the
passage do you see?”

Review how to tell the difference
between fact and opinion. Model how to
highlight words, phrases, and details
that indicate author’s purpose using
previously studied texts with different
authors’ purposes for comparison.

Review how to determine the author’s
purpose based on the words, phrases,
and details included in the text.

Review how an author distinguishes
his/her position as distinct from others
in a text.

English Language Learner
Considerations:

Continue practicing this concept with
ELLs and native speakers of English
together in groups so that ELLs can get
linguistic feedback from their peers.

Continue practicing how to determine
author’s purpose by comparing two to
three familiar texts simultaneously by
using the same graphic organizer. This
will give ELLs a better understanding of
the concept.
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Level 3: The student demonstrates a complete understanding of determining an author’s purpose in a text.

Misconception/Error

Questions for Eliciting Thinking

Instructional Implications

With self-correction or teacher
prompting, the student accurately
determines the author’s point of view
Or purpose in a text.

With self-correction or teacher
prompting, the student accurately
determines the position of others in a
text.

With self-correction or teacher
prompting, the student accurately
analyzes how the author
distinguishes his or her position from
that of others in a text.

“‘Why would an author have a different
purpose for writing a text?”

“Are there any other positions mentioned

in the text? How are they addressed?”

Provide student an opportunity to
read additional grade-level texts and
analyze for author’s purpose, point
of view, and/or tone.
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Level 4. The student demonstrates an advanced understanding of determining an author’s purpose in a text.

Misconception/Error

Questions for Eliciting Thinking

Instructional Implications

Student accurately determines the
author’s point of view or purpose in a
text.

Student accurately determines the
position of others in a text.

Student accurately analyzes how the
author distinguishes his or her position
from that of others in a text.

“‘How would the effectiveness of the
text change if the author were writing
to entertain?”

“Why is it important for an author to
address others’ positions when
making a point?”

Provide opportunities for student to
read above-grade-level text, focusing
on the author’s purpose and point of
view, and how he/she distinguishes it
from the viewpoint of others in the
text.
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Teacher Checklist for
Pirating With Purpose

Q1 Does the student determine
the author’s point of view or
purpose?

Q2 Does the student determine
the position of others?

Q3 Does the student analyze how
the author distinguishes his or her
position from that of others in a
text?

view or purpose
position from that of others

Analyzes how author
distinguishes his or her

Level 1, Level 2, Level 3, or

Level 4

Observation notes

©| Determines author’s point of

=t
©| Determines position of others

Student Name 2

el
W
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Name: Date:

Pirating With Purpose

Directions: Transfer the text you marked in the passage to the appropriate
column. Write the author’s purpose in a complete sentence at the bottom, and
support your assertion with textual evidence.

To Inform To Persuade To Entertain

The author’s purpose:
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Answer the following question in one to two paragraphs: How does the
author distinguish his or her position from that of others in the text?
Cite textual evidence to support your response.
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