Unit Plan for Things That Are
Unit Plan for Things That Are, by Andrew Clements
Things That Are: Making Choices Grade 10

Short Summary
Things That Are features a mystery: How can a 17-year-old girl who is blind and learning how to deal with her disability help an elusive fugitive wanted by the Federal Bureau of Investigation (FBI)? In this unit, students learn how this teen manages her own life, including finding her way in the community, keeping on top of school work, and, more importantly, nurturing a special relationship, as they work to cite textual evidence to support text analysis, participate in collaborative discussions to determine and analyze its theme and how complex characters are developed, and give a presentation of their findings and supporting evidence.

Estimated Time   Six lessons   6 hours

Language Arts Florida Standards
LAFS.910.RL.1.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
LAFS.910.RL.1.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and  refined by specific details; provide an objective summary of the text. 
LAFS.910.RL.1.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme. 
LAFS.910.SL.1.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, small groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on other’s ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from text and other research on the topic or issue to stimulate a reasoned exchange of ideas. 
b. Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed. 
c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions. 
d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented. 

LAFS.910.SL.2.4 Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task. 

Learning Objectives
Students will be able to cite strong and thorough textual evidence to support analysis of what the text says explicitly and inferences drawn from the text.
Students will be able to determine the theme or central idea of a text, including how it emerges and is shaped and refined by specific details over the course of the text.
Students will be able to analyze how complex characters develop over the course of a story, interact with other characters, and advance the plot or develop the theme.
Students will be able to participate effectively in a collaborative discussion with a small group to analyze character development and explore the emerging theme of the story, building on each other’s ideas and expressing their own ideas clearly and persuasively.
Students will be able to present the theme statement and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning, and the organization, development, substance, and style are appropriate to purpose, audience, and task.
Disability Awareness Learning Objective
Students will be able to describe the tools and strategies individuals who are blind or visually impaired use to function independently in school and in the community.

Materials
Things That Are, by Andrew Clements. (2008). Philomel Books, Penguin Young Readers Group, 345 Hudson Street, New York, NY 10014.
Reading Guide for Things That Are (included)
Reading Guide for Things That Are/Answer Key (included)
Grades Nine/Ten Collaborative Discussion Rubric (included)
Plot Summary and Events for Things That Are (included)
Plot Summary and Events for Things That Are/Answer Key (included)
Character Analysis for Things That Are (included)
Character Analysis for Things That Are/Answer Key (included)
Exploring the Theme of Things That Are (included)
Exploring the Theme of Things That Are/Answer Key (included)
Grades Nine/Ten Presentation Rubric for Things That Are (included)


Formative Assessments
Teaching Phase
Background Information. This activity provides students with a basic understanding of the various tools and methods used by people who are blind or visually impaired to be able to function in daily life. These are the tools and techniques used by Alicia, the main character in the novel. The teacher can informally assess student understanding to determine if additional information is needed. 
Introducing the Story. The introduction sets the stage for the story and presents information about the mystery genre. The teacher discusses Alicia’s response to her blindness and information about the mystery genre. The teacher can build on the students’ responses to questions and their inquiries to help them better understand the story.
Guided Practice
Reading the Novel. Students will read the four sections of the text independently and respond to the questions provided in the Reading Guide for Things That Are. The teacher can assess students’ accuracy and understanding of the elements of the story reflected in their written answers. Through the whole class discussion, the teacher can clarify possible misunderstandings and determine how well students are able to distinguish between questions that ask for explicitly stated points or inferences and whether the textual evidence cited strongly supports the students’ answers.
Working in a Collaborative Group. The students will work in small groups to collaboratively discuss character analysis and explore the theme of the novel, as well as to create a group presentation. To support student use of this format, the teacher will discuss expectations for effective participation, including preparation, guidelines, conversations, and responding. The teacher will facilitate the small group sessions by circulating among the groups, assisting with the group effort for collaboration and completion of the assigned tasks. Following each of the small group activities, students will self-assess the performance of their group using the Grades Nine/Ten Collaborative Discussion Rubric included with this unit. 
Character Analysis. To set the stage for analyzing the main character, students will order the events of the plot. The teacher may assess this activity by reviewing the results of each group or by distributing copies of the answer key so students can self-correct. 
To complete the character analysis, students work in small groups to analyze her motives and actions and interactions with the other characters, primarily Bobby, William (James), and their parents. Students will paraphrase or quote textual evidence as they analyze how Alicia’s character develops over the course of the story. The teacher can facilitate this activity by circulating among groups to assist with locating textual evidence and clarify misunderstandings. The teacher can also evaluate the accuracy and insight reflected in written responses as well as the use of relevant evidence from the text to support the answers provided by the group.
Summative Assessment
Independent Practice
Exploring the Theme. Students will work in small groups to collaboratively discuss the emerging theme of Things That Are. They will use a structured worksheet to guide their efforts, including identifying text-dependent questions, recurring topics, emerging theme statements, and supporting textual evidence. The teacher can observe the group process and the written responses to the structured worksheet to evaluate student understanding of the theme and the supporting evidence provided in the novel.
Each group will create and make a presentation of their final theme statement and supporting evidence to the whole class. The teacher will assess the presentation of the group (as a whole) based on its completeness, clarity, and organization using the Grades Nine/Ten Presentation Rubric provided at the end of this unit.
Working in a Collaborative Group. At the end of the unit, the teacher will have students reflect on what went well during their small group work sessions to determine possible needs for instruction.

Guiding Questions: 
How can people who are blind or visually impaired become more independent?
How can people offer assistance to people who are blind or visually impaired?
How can people who are blind or visually impaired learn to trust what they cannot see?
Why is it important to cite strong and thorough textual evidence to support analysis of what the text says explicitly and through inferences drawn from the text?
What can you learn about the theme by analyzing how it emerges and is shaped and refined by specific details?
How can you analyze how complex characters develop over the course of a story, interact with other characters, and advance the plot or develop the theme?
How can you participate effectively in a collaborative discussion with a small group to analyze characters and discuss the emerging theme of the story, building on each other’s ideas and expressing your own ideas clearly and persuasively?
How can you present the theme statement and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning, and the organization, development, substance, and style are appropriate to purpose, audience, and task?

Prior Knowledge
Students need to identify and cite strong and thorough textual evidence to support their analysis of what the text says, both explicitly and by inference.
Students need to know how to determine the theme or central idea of a story and analyze how it is developed.
Students need to be able to determine how the theme or central idea of a story is shaped by specific details over the course of the text.
Students need to know how to analyze how a complex character develops over the course of the story by interacting with other characters and advancing the plot.
Students need to know how to participate in a collaborative discussion with a small group of students by building on each other’s ideas and expressing their own ideas clearly and persuasively.
Students need to know how to present an idea and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning, and the organization, development, substance, and style are appropriate to purpose, audience, and task.

1. Anticipatory Set
Ask: How are students who are blind or visually impaired able to function at home and in school? What special tools and assistive devices can they use to travel about the community?
Teachers may have students use a KWL chart to make notes about what they Know about aids and assistance used by people who are blind or visually impaired, what they Want to know/expect to learn during the unit, and, after they read the novel, what they have Learned.

2. Teaching Phase
Background Information. Things That Are focuses on Alicia, a teenager who became blind several years before this story begins. The story includes detailed descriptions of the devices and techniques Alicia uses to travel about the community and take care of everyday tasks. 
As students will learn in the story, people who are blind make choices when it comes to traveling. They may travel using a human guide (holding onto someone’s arm). They may also use a long, white cane to identify and avoid obstacles or elevation changes. Alicia uses a guide dog, Gertie (p. 10) that has been specially trained. She uses special optical or electronic aids, like the audible GPS. Sometimes people who are blind travel without aids, especially in familiar settings. The person might count the steps to identify a particular location (p. 49). For more information about Accessible Pedestrian Signals, Travel Tools, and Techniques of People Who are Blind or Who Have Low Vision, visit: http://www.apsguide.org/chapter2_travel.cfm.
Alicia uses other special tools to assist her. She has a vibrating phone that uses Morse code to signal caller identification (p. 1) and her wristwatch has a vibrating signal that tells the time (p. 24). She uses a braille reader, braillewriter, screen reader and audio books for her classwork. For additional information about reading and writing tools for people who are blind or who have low vision, visit: http://www.afb.org/info/living-with-vision-loss/using-technology/reading-and-writing/123.
If possible, invite a local specialist (educator, travel trainer, etc.) to give a brief presentation or demonstration about accommodations and services for people who are blind and visually impaired. For additional information, visit the American Foundation for the Blind Website: http://www.afb.org/default.aspx.

Introducing the Story. Things That Are  features Alicia and how she comes to terms with her blindness and her relationship with her friend, Bobby. Have students describe the types of problems they think Alicia may encounter because she is blind.
On page 6 in the novel, Alicia reflects on her own struggle and acceptance of her blindness. Have students explain what they think Alicia really means by the following statements:
Before I met Bobby, I had lost most of my hopes, my plans, my dreams. I had lost my view of the future. The blindness had its hooks in deep.... 
What changed me was being able to help someone. I know that if I hadn’t helped Bobby two years ago, he wouldn’t have found his way back from his own temporary disability, his own brand of blindness. Helping him made me see I could do more to help myself.... 
Because a moment came when I had to choose whether or not I was going to be blind or not, and I chose. And now I’m not blind. I still can’t see, but I’m not blind. And I keep making that choice. Every day (p. 6).
This novel is a sequel to Things Not Seen and Things Hoped For, also written by Andrew Clements. Things Not Seen tells the story of Alicia and her friend Bobby, who finds himself invisible. Bobby, his parents, and Alicia try to figure out what caused him to become invisible and how to reverse this condition. Things Hoped For tells about Bobby’s audition for a top music school in New York City and how he tries to solve the mystery of a friend’s dead grandfather. In this story, Bobby becomes aware of William, another person who is invisible.
This story is told as a mystery. In a mystery, the main plot focuses on the crime or problem that needs solving. The central character functions as a detective, and the rest of the characters are often the suspects. The detective works to solve the mystery and often finds himself (or herself) in danger. Each suspect and possible motives are examined to solve the crime. Most mysteries contain the following elements:
· A puzzle to be solved usually revealed by an inciting action 
· Main character who wants to solve the mystery/puzzle
· Suspects and their motives 
· Clues involving overt signs (direct), hidden evidence, and red herring (misleading)
· Inference gaps and suspense that must be figured out by the reader
· Foreshadowing or hints about what is to come.
In Things That Are, the plot involves solving the mystery of the character first known as William, who is invisible. The story reveals how Alicia addresses the challenges brought on by her blindness and how she handles issues of her own lack of trust—of Bobby, her parents, and the stranger (William) who has followed Bobby back from New York.
Additional information about the mystery genre is available in a brief article by K. Surber (2014), “Mystery Genre: Definition, Characteristics, and Elements” available on the Education Portal: http://education-portal.com/academy/lesson/mystery-genre-definition-characteristics-elements.html#lesson.

3. Guided Practice
Reading the Novel. Have students read the four sections of the novel and complete the Reading Guide for Things That Are worksheet. The worksheet provides guiding questions to help students identify elements in the mystery that move the plot. Students will respond to each question in writing, citing evidence from the text to support their answer. After students read each section, they will discuss their answers with the whole class. 
Working in a Collaborative Group. Explain that students will work in small groups to complete the remaining activities for this unit.  
Ask: How can we engage effectively in collaborative discussions with small groups? 
Discuss the following expectations for engaging in collaborative discussions:
· Come to discussions prepared having read the material closely to ensure understanding.
· Work with students in group to set expectations for discussions and decision-making (consensus, alternate views). 
· Keep conversations moving by posing and responding to questions, incorporating others into the discussion, and clarifying, verifying, or challenging ideas and conclusions. 
· Respond to diverse perspectives, summarizing points and, when warranted, qualifying or justifying views and understanding, and making new connections.
After each group activity, the students will self-assess participation in the collaborative group discussion orally or in writing using the Grades Nine/Ten Collaborative Discussion Rubric included at the end of this unit plan. This evaluation should be based on the effective performance of all of the members of the group. How well did group members prepare, set expectations, engage in discussions and decision making, express their ideas, build on the ideas of others, and ask questions for clarification? Discuss the importance of shared responsibility for participation.
Character Analysis. Have students establish a clear purpose for the character analysis activity.
Ask: How can we analyze how the main character develops over the course of the story and interacts with other characters to advance the plot?
The activity begins by having students review the key events that make up the plot. If needed, describe the five elements of a plot: 1) exposition, 2) rising action, 3) climax, 4) falling action, and 5) resolution, and have students recall at least one event from the story for each element.  
Then have students work in their small group to order the key events for each element of the plot, using the blank Plot Summary and Events for Things That Are worksheet (included at the end of this unit with the answer key). To carry out this activity, duplicate a copy of the worksheet with the key events cut apart and placed in an envelope for each group. Students will place the events in the correct sequence in the story. The teacher may review the results of the completed activity for each group or provide an answer key so the group can self-correct.
The students will continue working in their small group, describing the characters’ motives and actions and locating relevant textual evidence for the events included on the Character Analysis for Things That Are worksheet (included at the end of this unit with an answer key). The teacher can move from group to group to clarify ideas, advance the small group collaborative discussions, and assist with locating relevant textual evidence. Have students paraphrase or quote textual evidence and cite the page numbers of the source.
Optional: Because the author uses a variety of literary devices in the story to portray the characters, the teacher may wish to review the terms and help students locate examples.
Verbal irony is used to express key concepts. 
And now I’m not blind. I still can’t see, but I’m not blind. And I keep making that choice. Every day (p. 6).
Alicia serves as the narrator of the story, but she also has an “inner bossy voice” that lets you know what else she is thinking. This internal voice serves as her conscience and reminds her to keep focused on things as they are.
That bossy little voice in my head has been speaking up a lot in the past few weeks. Very Annoying.
But I’m glad she doesn’t let me kid myself. And she’s so persistent. And observant (p. 27). 
Alicia says she loves sarcasm.
So I guess I hate logic this morning. And irony.
But I love sarcasm. Except I sort of hate that I love it (p. 14).
She can detect a certain tone in people’s voices.
Talking with Bobby about the cell phone call. “No,” I say. “I just heard a little—enough to catch the tone, that’s all” (p. 33).
Because the story is written as a mystery, foreshadowing is frequently used. 
“It’s a guy talking, someone I don’t know, and his voice sounds odd” (p. 2).  [William]
Because launching a fleet of invisible agents would be like making everyone else blind—to their presence, their movements, their activities (p. 15). [raises importance, potential of government involvement]
Have students self-assess their group’s participation in the collaborative discussion orally or in writing using the Grades Nine/Ten Collaborative Discussion Rubric included at the end of this unit plan.

4. Independent Practice
Exploring the Theme. Have students establish a clear purpose for exploring the theme.
Ask: How does the theme of Things That Are emerge and how is it shaped and refined by specific details?
Discuss.
The teacher will facilitate the independent practice as students continue to engage in collaborative discussions in their small group to explore the emerging theme of the story, identify how it is shaped by specific details, and locate relevant textual evidence. A structured worksheet, Exploring the Theme of Things That Are and an answer key is provided at the end of this unit plan.
The teacher can provide guidance to the groups using the following explanations and scaffolding to help the students complete the components of the worksheet.
· What makes a good theme statement? Good theme statements apply to people in general, not just to the specific characters in the text. Provide examples if necessary:  Growing up means taking responsibility to help others in need. 
· How to develop an emerging theme statement?
· Identify the topic. The topic is the subject of the story. The topic is simply what the story is about. Stories often include more than one topic.
Recurring topics in Things That Are—Blindness, Invisibility, Trust, Independence, Honesty, Control
· The theme is the main message of a work of literature that provides an insight about life or human nature. It answers the question, “So what?”
Stated theme: The idea is expressed directly. The book jacket of Things That Are states: “here is a novel full of adventure, romance, and mystery, a story about learning to trust the things we know but cannot see.” 
Implied theme: The author reveals the message gradually through literary techniques such as plot, character, setting, point of view, or irony.
Taking charge of your life includes learning to accept things as they are.
Trust your own knowledge.
Students should begin their discussion of the emerging theme by developing text-dependent questions related to identifying the recurring topics, emerging theme, and details supported by relevant textual evidence. Examples of the questions are included on the worksheet. Students should be encouraged to refer back to the text to locate specific textual evidence and list the relevant page numbers on the worksheet for later use. They may also refer to the details and textual evidence they gathered in the character analysis as they work to create an emerging theme statement for Things That Are.
Ask: How can you present the theme statement and supporting evidence clearly, concisely, and logically such that listeners can follow your line of reasoning, and the organization, development, substance, and style are appropriate to purpose, audience, and task?
After completing the worksheet, each group will make a 5-minute presentation of their theme statement to the whole class, describing the strongest evidence that supports their statement, and explaining how they think the theme statement applies to others. Each group will need time to plan and create their presentation. Review the Grades Nine/Ten Presentation Rubric included at the end of this unit to help students plan their presentation.
Upon completion of these activities, each group will also self-assess their group’s participation in the collaborative discussion orally or in writing using the Grades Nine/Ten Collaborative Discussion Rubric. The teacher will also have students reflect on their small group collaborative discussion sessions to determine possible needs for future instruction.

5. Closure
Discuss the key quotation below from the novel using the following questions:
In the beginning of the story, Alicia says, “And now I’m not blind. I still can’t see, but I’m not blind. And I keep making that choice. Every day” (p. 6).
How does this quotation apply to your own life? How do people who can see sometimes choose to be blind? Give an example.

6. Extensions
Read the first two novels in this series by Andrew Clements, Things Not Seen and Things Hoped For. Compare the portrayal of Alicia in the three novels. How does the author develop her character? How important is her disability (blindness) in each of the novels? How well does the author provide a realistic picture of a person who is blind, even though this is a science fiction novel?

Accommodations
Provide alternate formats (audio, braille, large print) for students who have difficulty reading the book or handouts independently.
Have students use specially-formatted paper or a word processor, or dictate responses for students who have difficulty with handwriting.
Have students first write notes to answer each question, use an explanatory writing frame to organize the details (introduction, body, conclusion), then develop into paragraphs and a report.

Author’s Remarks:
[bookmark: OLE_LINK9][bookmark: OLE_LINK10]The theme exploration activity is adapted from a CPALMS original lesson plan by Rebecca Calvert: “Show Me a Hero, and I Will Write You a Tragedy—F. Scott Fitzgerald—Part 1”, available at: http://www.CPALMS.org.
This unit plan was developed as part of the following resource guide on disability awareness. For additional information, see self-determination and self-advocacy in the Disability Awareness section, and reading guides, and themes in the English and Language Arts Activities section of this resource.
Beech, M. (2015). Disability Awareness through English and Language Arts: Resources for Middle and High School, Tallahassee, FL: Florida Developmental Disabilities Council, Inc.
You can download a copy from this webpage: http://www.fddc.org/publications
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Name: ____________________________   Date: _____________________________
Read each section of the novel and write your answers to the questions on a separate sheet of paper. Be sure to include textual support, citing the page number(s) for sources. Make a note of any other reactions or questions you have. Be ready to discuss your answers with the whole class.

Chapters 1–3, Pages 1–29
	Elements
	Questions

	Inciting Action
	How does the mysterious cell phone call in the middle of the night get the mystery started?

	Main Character
	What are Alicia’s main concerns, now that she is in regular high school?
What tools and skills does she now use to accommodate her blindness?

	Suspects
	What happened to Bobby that is still troubling Alicia?
Why do you think their dads are back working together? Provide evidence from the text to support your response.

	Clues
	Why do you think Bobby told Gwen about his being invisible? 



Chapters 4–7, Pages 30–58
	Elements
	Questions

	Main Character
	What is the role of the bossy little voice inside Alicia’s head?
How does Alicia cope with what she calls “blindtime” (p. 36)?
What kind of relationship does Alicia hope to have with Bobby?

	Suspects
	Who is the character with the British accent? How does he know Bobby?

	Clues
	Why does Bobby appear suspicious when Alicia asks him about the late night cell phone call?
Why is Alicia concerned about Gertie’s growling (p. 38)? 
What worries Alicia when the FBI comes looking for her parents? 




Reading Guide for Things That Are, Page 2 of 2

Chapters 8–14, Pages 59–110
	Elements
	Questions

	Main Character
	How do Alicia and Bobby show that they trust each other?

	Suspects
	What does Alicia learn about William from Bobby?
How does William try to convince Alicia and Bobby that he is not from the FBI?

	Clues
	Why are Bobby and Alicia worried about what they find in the back room?
Why does Alicia’s dad need to get rid of the mice?
Why does Alicia secretly hide William in her basement? How does this action contribute to the suspense of the mystery?



Chapters 15–21, Pages 111–167
	Elements
	Questions

	Main Character
	How does Alicia convince Bobby to help William?
Why does she bring up Sheila?
What do Alicia, Bobby, and William have in common?

	Suspects
	How do Bobby and Alicia deal with William?

	Clues
	Why does Alicia lie to her parents?
Why does William give Gertie sleeping pills?
How does the mystery end for William? For Alicia and Bobby?
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Chapters 1–3, Pages 1–29
	Elements
	Questions

	Inciting Action
	How does the mysterious cell phone call in the middle of the night get the mystery started?
Alicia is awakened by the phone vibrating—dash, dot, dot, dot, which stands for B—and she thinks the call is from her friend, Bobby. Her phone number was accidently connected, and she finds herself eavesdropping on a conversation in New York City between Bobby and someone pressing him for help. Bobby sounds angry (voice is hard and flat). When the phone call is disconnected, Alicia wants to call Bobby to find out what is going on, but she doesn’t want him to think she is worried about him. She wants to talk to him about it when she sees him on Thursday (pp. 1–3).
This call sets up the mystery by establishing a problem involving Bobby and the caller. Bobby doesn’t want to be involved. We know that Alicia is Bobby’s friend, but she is worried about appearing too concerned. 

	Main Character
	What are Alicia’s main concerns, now that she is in regular high school? What tools and skills does she now use to accommodate her blindness?
One of Alicia’s main concerns is to learn to deal with her blindness. She can read and write braille. She will get an audible GPS so she will know where she is. She uses audible books and a screen reader. She values the freedom her blindness gives her, including freedom from distractions, freedom to be alone, and freedom from cliques and gossip and comparisons. She has made great progress in high school with high SAT scores, and is in the top three percent of her class. She has a guide dog, Gertie (pp. 6–11).
She says that blindness tends to make everything disappear—friends, family, life, self (p. 12). She must create her own images of reality.

	Suspects
	What happened to Bobby that is still troubling Alicia?
When Alicia first met Bobby, he told her that he was invisible because his body was no longer reflecting light. With the help of their dads who are both scientists, they tried to figure out how to reverse the process. Alicia said she used intuition, insight, and her words to solve the problem (pp. 12–15).
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Chapters 1–3, Pages 1–29, Continued
	Elements
	Questions

	Suspects, Continued
	Why do you think their dads are back working together? Provide evidence from the text to support your response.
Alicia wonders why Bobby’s father keeps dropping by the house. In the past two months, their dads have spent a lot of time in the back study. They hadn’t done that for almost two years. She also notices that her mom and dad went suddenly silent when she came into the kitchen for dinner last night. Maybe it has something to do with the process that changed Bobby back to being visible (p. 18).

	Clues
	Why do you think Bobby told Gwen about his being invisible? 
It is unclear. Alicia says that Bobby told her he had to tell Gwen about being invisible, but didn’t explain why (p. 16). 



Chapters 4–7, Pages 30–58
	Elements
	Questions

	Main Character
	What is the role of the bossy little voice inside Alicia’s head?
This internal voice appears to be Alicia’s conscience or voice of reason. The voice challenges Alicia to be honest with herself, especially about her feelings about Bobby (pp. 30–31, 32, 34, 41). 
How does Alicia cope with what she calls “blindtime” (p. 36)?
Alicia says that “blindtime” is when she feels that a darkness is closing in on her, something like a premature burial. She may be feeling depressed. She makes herself sit still and concentrates on her breathing and her heart. She thinks her heart knows deep things and that light is real. This time for reflection helps her know what to do, which in this case is to go ahead and call Bobby (pp. 36–37).
What kind of relationship does Alicia hope to have with Bobby?
Alicia wants a lasting relationship with Bobby. She is very happy that he is her friend, but she wants more than this. 

	Suspects
	Who is the character with the British accent? How does he know Bobby?
This is William who approached Alicia outside the library. He told her that her friend (Bobby) may be in danger. He was also the person who was on the phone when Alicia was connected accidentally on her cellphone. 
Bobby told Alicia about a man he met in New York who had the same experience of becoming invisible. Alicia knows that William is that man. He, like Bobby, is worried about telling others about his condition or experience. He is afraid it could be used for wrong purposes (pp. 38–41).
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Chapters 4–7, Pages 30–58, Continued
	Elements
	Questions

	Clues
	Why does Bobby appear suspicious when Alicia asks him about the late night cell phone call?
Alicia tells Bobby she heard him arguing with a guy on the phone last night. He says she was eavesdropping. He laughs it off and says she needs to get more sleep (pp. 32-33).
Why is Alicia concerned about Gertie’s growling (p. 38)? 
A man (William) approaches Alicia at the library and asks her if he can speak with her. Gertie stands up and leans against Alicia and growls. Gertie never growls. This person seems friendly, but Alicia is scared by the way he whispers. She doesn’t trust this person. She recognizes his voice from the late night phone call with Bobby (pp. 38–41).
What worries Alicia when the FBI comes looking for her parents? 
She is worried because the man from the FBI says he wants to talk with her and her parents and that they are being investigated. She imagines they want to talk to Bobby, too (pp. 55–57).



Chapters 8–14, Pages 59–110
	Elements
	Questions

	Main Character
	How do Alicia and Bobby show that they trust each other?
Bobby tells Alicia about noticing William in New York. Bobby got the police involved because he was afraid that William might start hurting someone or take hostages. Alicia tells Bobby about her meeting with William. She takes Bobby back into the study in her house where their dads have been working (pp. 59–64).

	Suspects
	What does Alicia learn about William from Bobby?
When Bobby spotted William’s shadow in a store and just stared at him, William figured out that Bobby knew he was invisible.. William followed Bobby and Gwen back to Gwen’s apartment because he thought Bobby might be able to help him. Bobby was frightened (p. 64).
How does William try to convince Alicia and Bobby that he is not from the FBI?
William says that the FBI wants to put him in jail. He also tells them how he figured out Alicia’s last name by looking at her signature on the sign-up sheet for study rooms at the library and then using the phone book.
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Chapters 8–14, Pages 59–110, Continued
	Suspects, Continued
	He also used Googlemaps to find out where she lived. He says that the men from the FBI are after him and they are following Robert (pp. 108–110).

	Clues
	Why are Bobby and Alicia worried about what they find in the back room?
The cages, glass aquariums, wood shavings and poop indicate that there are experiments going on with mice. They can hear the claws and squeaks, but don’t see any mice. Bobby says that the mice are invisible (pp. 64–66).
Why does Alicia’s dad need to get rid of the mice?
Alicia’s dad discovers Bobby and Alicia in his study and learns what is going on with William. He realizes that the mice might be used as evidence against them. He doesn’t believe that the government is ready to deal with the possibility that living things can become invisible. Her dad is afraid this discovery could be misused, much like what happened with nuclear weapons after World War II (pp. 72–74).
Why does Alicia secretly hide William in her basement? How does this action contribute to the suspense of the mystery?
She believes that William would be harmed if he were caught by the police or FBI. She believes William is in real danger and wants to try to help him (pp. 89–91). If William is discovered by her parents or the FBI, Alicia could be in more trouble for aiding a suspect.



Chapters 15–21, Pages 111–167
	Elements
	Questions

	Main Character
	How does Alicia convince Bobby to help William?
Alicia is sure that William doesn’t trust the FBI or the police, but he does trust Bobby and Alicia. She appeals to Bobby’s sympathy by reminding him how he felt when he was invisible and so dependent on others. Bobby thought things would never get back to normal (pp. 113–114).
Why does she bring up Sheila?
Bobby and Alicia learned about Sheila two years ago. She had also become invisible, but decided to stay that way to escape from her old life. By talking with her and comparing experiences, they were able to figure out what was going on in Bobby’s case. After his readjustment, Bobby sent Sheila the electric blanket so she could become visible again. But Sheila returned the things to Alicia because Alicia’s name and phone number was in the box. Alicia still has the box, but never opened it (pp. 117–119). This could be the solution for William.
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Chapters 15–21, Pages 111–167, Continued
	Main Character, Continued
	What do Alicia, Bobby, and William have in common?
William understands what it is like to be invisible to others and not able to talk to them. He feels helpless. Bobby said he also felt this way when he was invisible. Alicia said it was the same feeling she had when she first became blind. Alicia remembers how strange it was that people liked to talk with her just because she was blind (pp. 141–144).

	Suspects
	How do Bobby and Alicia deal with William?
Bobby and Alicia listen to what William has to say and decide to try to help him. They realize that he might respond to the same reversal process as Bobby. They retrieve the old electric blanket that Bobby used from the box that Sheila returned to Alicia (pp. 138–145). 

	Clues
	Why does Alicia lie to her parents?
She wants to stay at Bobby’s house overnight so she and Bobby can try to help William. William will need to be under the electric blanket for at least five hours to experience the reversal process. Alicia tells her parents she is sleeping at her friend Nancy’s house (p. 132).
Why does William give Gertie sleeping pills?
William isn’t sure if he can really trust Bobby and Alicia, so he takes some sleeping pills from Alicia’s mother just in case. He thinks the reversal process with the electric blanket will wake Gertie, so he decides to give the chicken bits with the pills to Gertie so he can get away (pp. 162–163).
How does the mystery end for William? For Alicia and Bobby?
William (aka James) leaves a cassette recording for Alicia and Bobby explaining what he did and why he gave Gertie the sleeping pills. He leaves money to pay for the clothes he took from Robert and says he is returning to Montreal to be with his wife and daughter (p. 163).
Alicia and Bobby show that they care for each other. Alicia is ready to make plans for her future (p. 165).




Elements of Plot for Things That Are

	Elements
	Events

	Exposition
	




	Rising Action
	




	Climax
	



	Falling Action
	




	Resolution
	




Key Events for Things That Are
Cut apart the strips for students to place in sequential order.

	In the morning when they wake up, William has disappeared and Bobby and Alicia find that her guide dog, Gertie has been drugged. Alicia is very angry.

	Alicia sees Bobby at the library and meets William for the first time before she goes home. The FBI come to her door wanting to interview her and her parents.

	Alicia and Bobby go into her dad’s study and find that their fathers had been conducting research. When her father comes home, he tells them that they are conducting research to find a replicable way to reverse invisibility in living tissue. Her father is very worried when he learns about William. He doesn’t want the government to be involved. Bobby returns to his house.

	Alicia thinks that it would be best if she could forget the whole thing about invisibility, but her inner voice reminds her to deal with things as they are.

	When Bobby visits Alicia at home, she tells him about William and the FBI.

	When Alicia gets ready to go to school, she finds a briefcase with the blanket and clothing and a cassette tape with William’s explanation on her doorstep. 

	Alicia overhears Bobby’s cell phone argument with a person speaking with an accent.

	When lost on the way to the library, Alicia gets directions but won’t let the young man walk with her.

	William appears at Alicia’s house and she lets him hide in the basement. The FBI return, and Alicia and her parents answer questions about Bobby but do not reveal anything about William. 

	Alicia decides keeps the blanket in case Sheila changes her mind. She also looks at herself and likes what she sees.

	Bobby comes back for dinner and he and Alicia try to figure out what to do. Alicia remembers Sheila, who was invisible, and how her experience helped them to figure out that the electric blanket would reverse Bobby’s invisibility. Sheila returned the blanket to Alicia because she had her name and phone number. 

	Alicia reflects on her feelings about becoming blind and her relationship with Bobby.

	Alicia and Bobby decide to try it on William. They move William to Bobby’s house and tell him he can use the electric blanket when he goes to sleep. Alicia talks with William and is sympathetic to what happened to him. She finally kisses Bobby.




Elements of Plot for Things That Are/Answer Key

	Exposition:
	Alicia overhears Bobby’s cell phone argument with a person speaking with an accent.
Alicia reflects on her feelings about becoming blind and her relationship with Bobby.

	Rising Action:
	When lost on the way to the library, Alicia gets directions but won’t let the young man walk with her.
Alicia sees Bobby at the library and meets William for the first time before she goes home. The FBI come to her door wanting to interview her and her parents.
When Bobby visits Alicia at home, she tells him about William and the FBI.
Alicia and Bobby go into her dad’s study and find that their fathers had been conducting research. When her father comes home, he tells them that they are conducting research to find a replicable way to reverse invisibility in living tissue. Her father is very worried when he learns about William. He doesn’t want the government to be involved. Bobby returns to his house.
William appears at Alicia’s house and she lets him hide in the basement. The FBI return, and Alicia and her parents answer questions about Bobby but do not reveal anything about William. 
Bobby comes back for dinner and he and Alicia try to figure out what to do. Alicia remembers Sheila, who was invisible, and how her experience helped them to figure out that the electric blanket would reverse Bobby’s invisibility. Sheila returned the blanket to Alicia because she had her name and phone number. 
Alicia and Bobby decide to try it on William. They move William to Bobby’s house and tell him he can use the electric blanket when he goes to sleep. Alicia talks with William and is sympathetic to what happened to him. She finally kisses Bobby.

	Climax
	In the morning when they wake up, William has disappeared and Bobby and Alicia find that her guide dog, Gertie has been drugged. Alicia is very angry.

	Falling Action
	When Alicia gets ready to go to school, she finds a briefcase with the blanket and clothing and a cassette tape with William’s explanation on her doorstep. 
Alicia thinks that it would be best if she could forget the whole thing about invisibility, but her inner voice reminds her to deal with things as they are.

	Resolution
	Alicia decides keeps the blanket in case Sheila changes her mind. She also looks at herself and likes what she sees.





Character Analysis of Things That Are—Page 1 of 3
Group Members: _____________________________________________________________
______________________________________________________ Date: ________________
Directions: Locate textual evidence that shows how the main character (Alicia) develops and interacts with other characters during each key event over the course of the story. Paraphrase or use direct quotations, citing the relevant page number(s) of the source.

	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	1) Exposition
	Alicia overhears Bobby’s cell phone argument with a person speaking with an accent.
	

	
	Alicia reflects on her feelings about becoming blind and her relationship with Bobby.
	




	2) Rising Action
	When lost on the way to the library, Alicia gets directions but won’t let the young man walk with her.
	


	
	Alicia sees Bobby at the library and meets William for the first time before she goes home. The FBI come to her door wanting to interview her and her parents.
	




	
	When Bobby visits Alicia at home, she tells him about William and the FBI.
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	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	2) Rising Action, Continued
	Alicia and Bobby go into her dad’s study and find that their fathers had been conducting research. When her father comes home, he tells them that they are conducting research to find a replicable way to reverse invisibility in living tissue. Her father is very worried when he learns about William. He doesn’t want the government to be involved. Bobby returns to his house.
	

	
	William appears at Alicia’s house and she lets him hide in the basement. The FBI return, and Alicia and her parents answer questions about Bobby but do not reveal anything about William. 
	

	
	Bobby comes back for dinner and he and Alicia try to figure out what to do. Alicia remembers Sheila, who was invisible, and how her experience helped them to figure out that the electric blanket would reverse Bobby’s invisibility. Sheila returned the blanket to Alicia because she had her name and phone number. 
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	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	2) Rising Action, Continued
	Alicia and Bobby decide to try using the electric blanket on William. They move William to Bobby’s house and tell him he can use the electric blanket when he goes to sleep. Alicia talks with William and is sympathetic to what happened to him. She finally kisses Bobby.
	

	3) Climax
	In the morning when they wake up, William has disappeared and Bobby and Alicia find that her guide dog, Gertie has been drugged. Alicia is very angry
	

	4) Falling Action
	When Alicia gets ready to go to school, she finds a briefcase with the blanket and clothing and a cassette tape with William’s explanation on her doorstep. 
Alicia thinks that it would be best if she could forget the whole thing about invisibility, but her inner voice reminds her to deal with things as they are.
	

	5) Resolution
	Alicia decides keeps the blanket in case Sheila changes her mind. She also looks at herself and likes what she sees.
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	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	1) Exposition
	Alicia overhears Bobby’s cell phone argument with a person speaking with an accent.
	Alicia is puzzled by the strange voice and harsh tone. But she can wait and goes back to sleep (pp. 1–3).

	
	Alicia reflects on her feelings about becoming blind and her relationship with Bobby.
	Since Alicia became blind in eighth grade, she has learned to use tools, devices, and her guide dog to cope with her blindness. She vows to accept things as they are (pp. 4–8).
“Because the moment came when I had to choose whether I was going to be blind or not, and I chose. And now I’m not blind. I still can’t see, but I’m not blind. And I keep making that choice. Every day” (p. 6).
Bobby’s friendship and her ability to help him made Alicia see she can help herself (p. 6). 
When she met Bobby, he was invisible. She and Bobby figured out how to reverse the condition with help of their fathers who are scientists (pp. 12–13).

	2) Rising Action
	When lost on the way to the library, Alicia gets directions but won’t let the young man walk with her.
	Alicia says she is really antisocial –Voice in her head tells her to stop avoiding people and let them get to know you (p. 26).
This relates to the insecurity she expresses about her relationship with Bobby. 

	
	Alicia sees Bobby at the library and meets William for the first time before she goes home. The FBI comes to her door wanting to interview her and her parents.
	Alicia is really happy to see Bobby again, but she is afraid to ask him how he feels about her. She’s worried that Gwen is his new girlfriend in New York. Her internal voice scolds her, tells her she doesn’t want to be wounded. Again (pp. 30-31).
She recognizes William’s voice when he warns her that Robert may be in danger. He explains that he is invisible and being hunted by the police. She touches him and realizes he is naked, just the way Bobby was when she first met him (pp. 38–44).
“But disembodied voices are nothing new to me. I understand William is invisible, but I can only imagine how others can’t see him” (p. 47).
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	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	2) Rising Action, Continued
	
	As she walks home and reflects on things, she does get worried and doesn’t trust William. He could be dangerous (pp. 50–51).
Alicia acts very calm when the FBI come and ask for her parents (pp. 55–56).

	
	When Bobby visits Alicia at home, she tells him about William and the FBI.
	Alicia is anxious to talk things over with Bobby. 
Bobby explained that in New York, he had seen Williams shadow and he thought he was a pyscho. He reported him to the police (pp. 62–64).
Alicia is gathering information so she can understand what is really going on with Bobby and William.

	
	Alicia and Bobby go into her dad’s study and find that their fathers had been conducting research. When her father comes home, he tells them that they are conducting research to find a replicable way to reverse invisibility in living tissue. Her father is very worried when he learns about William. He doesn’t want the government to be involved. Bobby returns to his house.
	Alicia hadn’t noticed the cages in her dad’s study but she is aware of changes in his behaviors and wants to know why. Bobby’s father had been spending a lot more time with him (pp. 65–71).
When her dad explains and destroys the mice, Alicia feels that everything is over now because the secret about invisibility is out. She wishes it would all go away. Alicia’s internal voice says that it’s not the end of the world (p. 75).
Is this an escape for Alicia? –to wish everything uncertain would go away, so things can get back to normal, whatever that is?
Alicia is sensitive to William’s desperation, while Bobby is fearful.

	
	William appears at Alicia’s house and she lets him hide in the basement. The FBI return, and Alicia and her parents answer questions about Bobby but do not reveal anything about William. 
	Alicia uses a take-charge tone when she talks to William (p. 89). She doesn’t tell her parents. 
Following her dad’s advice, she answers the FBI’s questions about Bobby, but doesn’t admit to knowing William (pp. 91–96). 
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	Elements of the Plot
	Key Events: How the Plot Develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	2) Rising Action, Continued
	
	Alicia’s afraid, but feels in control.
“I’m not going to fall apart, I’m not.
No matter how surreal things get, I’m still me. I know that. Who I am and what I am does not change, does not disappear, does not fade away.
I know that. I’ve had to prove that.
I’m Alicia. It’s me”(p. 99).
She thinks everyone wants her to be afraid and not rock the boat. But she reflects that Mom and Dad don’t know the whole situation, neither does Bobby (p. 100). This foreshadows Sheila.

	
	Bobby comes back for dinner and he and Alicia try to figure out what to do. Alicia remembers Sheila who was invisible and how her experience helped them to figure out that the electric blanket would reverse Bobby’s invisibility. Sheila returned the blanket to Alicia because she had her name and phone number.
	Alicia is willing to take a risk and help William. She has already thought of a way to do it, but she knows she has to convince Bobby. She taps into his previous feelings that are the same as hers.
Bobby is skeptical. He says William could be working for the FBI (p. 113). 
“Bobby I know you remember how it feels to be that way, to have so little hope that thing can ever get back to normal. To feel completely dependent on others, to feel caught by forces beyond your control, to feel alone, to feel…feel completely dependent on others, to feel caught by forces beyond your control, to feel alone, to feel…” (p. 113).

	
	Alicia and Bobby decide to try using the electric blanket on William. They move William to Bobby’s house and tell him he can use the electric blanket when he goes to sleep. Alicia talks with William and is sympathetic to what happened to him. She finally kisses Bobby.
	Alicia convinces Bobby to try using the blanket with William. She insists on helping. She’s not afraid and wants to do this together. Like it was at the very beginning of their relationship (p. 120). 
Alicia works out a plan (she will tell her parents she’s spending the night with her friend Janet). She tells Bobby to pretend to be Mrs. Hamlin when he talks to Alicia’s mom (pp. 131–133).
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	Elements of the Plot
	Key Events: How the plot develops
	Alicia’s motives and actions as her character develops and interacts with other characters

	2) Rising Action, Continued
	
	It appears that Alicia and Bobby weren’t sure they could trust their dads to help. They are fearful of their overreacting.
Alicia worries about lying to her dad. “Because sooner or later, reality does occur, and when it does, all the lies show up.
Like blood on the snow” (p. 133).
Alicia spends some time talking to William. He explains what happened and how he took care of things in New York. When he tells her his real name is James, she is grateful (pp. 141–145). She realizes, that she can understand what he did. 
Alicia’s wishes come true when they are together in the living room and Bobby kisses her (p. 151).

	3) Climax
	In the morning when they wake up, William has disappeared and Bobby and Alicia find that her guide dog, Gertie has been drugged. Alicia is very angry
	Alicia is angry at William for disappearing. Bobby is still afraid. Bobby still thinks William went to the FBI (p. 153–155).

	4) Falling Action
	When Alicia gets ready to go to school, she finds a briefcase with the blanket and clothing and a cassette tape with William’s explanation on her doorstep. 
Alicia thinks that it would be best if she could forget the whole thing about invisibility, but her inner voice reminds her to deal with things as they are.
	Alicia is still angry at William for drugging Gertie. “I can still feel the hot range bubble up at the thought of his name” (p. 156).
“About all the lying. Bobby and I are not lying at all, nor more, either of us....And we’re sticking to the truth from now on” (p. 160).
Alicia wants to put all this behind her and destroy everything connected with it. “Ill get back to planning my future. Because it’s my future.
No future, no past, only now....But when you get there, guess what? It’s still going to be now” (p. 165).

	5) Resolution
	Alicia decides keeps the blanket in case Sheila changes her mind. She also looks at herself and likes what she sees.
	“And I like what I see.
It’s me. I’m Alicia” (p. 167).


Exploring the Theme of Things That Are
Group Members: _____________________________________________________________
______________________________________________________ Date: ________________
Directions: After reading Things That Are and completing the Character Analysis chart, use this worksheet to structure your table discussions based on your own text-dependent questions to create a theme statement. 
Sample Questions: What is the topic? What common theme is emerging about blindness and invisibility? What textual evidence supports the emerging theme? How does the title of this novel, Things That Are, relate to the theme?
Question: 
Question: 
Question:

Central Idea/Recurring Topics: 
Emerging Theme Statement: 

	Details That Support the Central Idea
	Textual Evidence (Paraphrase or Quotation)

	.
	

	.
	

	.
	


Exploring the Theme of Things That Are/Answer Key—Page 1 of 3
Directions: After reading Things That Are and completing the Character Analysis chart, use this worksheet to structure your table discussions based on your own text-dependent questions to create a theme statement. 
Sample Questions: What is the topic? What common theme is emerging about blindness and invisibility? What textual evidence supports the emerging theme? How does the title of this novel, Things That Are, relate to the theme?
Question: Questions should be focused on creating an expression of the theme.
Question: 
Question:
Central Idea/Recurring Topics: blindness, invisibility, insight, trust, control, things as they are
Emerging Theme Statement: 
Taking charge of your life means learning to accept things as they are.
Trust yourself and your own knowledge.
Learning to trust the things we know, but cannot see.

	Details That Support the Central Idea
	Textual Evidence (Paraphrase Or Quotation)

	Negative impact of blindness and invisibility
· Feelings of isolation
· Feeling like you don’t belong 
· Feelings of hopelessness and dependency
· Fear of unknown (what you can’t see)
	Alicia felt lost. She lost her hopes, plans, and dreams (pp. 5–6).
Blindness tries to make everything disappear—friends, family, life, self (p. 12).
Being blind can make you feel like you are walking on the edge of a cliff (p. 21).
Alicia says she is really antisocial –Internal voice tells her to stop avoiding people and let them get to know her (p. 26).
Alicia is very insecure about how her friend Bobby really feels about her.
“Bobby I know you remember how it feels to be that way, to have so little hope that thing can ever get back to normal. To feel completely dependent on others, to feel caught by forces beyond your control, to feel alone, to feel…feel completely dependent on others, to feel caught by forces beyond your control, to feel alone, to feel…” (p. 113).
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	Details That Support the Central Idea
	Textual Evidence (Paraphrase Or Quotation)

	Accept things as they are 
· Make the choice to see/understand
· Gather information 
· Don’t obsess about the future
	Alicia has learned to use the tools/devices for the blind that allow her to read and write, and travel independently (pp. 4–8).
Alicia: What changed me was being able to help someone…Helping him made me see I could do more to help myself (p. 6).
And now I’m not blind. I still can’t see, but I’m not blind. And I keep making that choice. Every day” (p. 6).
And I’ve used my new sensitivities, used the strange freedoms my blindness has given me. Freedom from distractions. Freedom to be alone. Freedom from clique and gossip and comparisons (p. 7).
I made the connection that helped Bobby readjust his body. I helped him find some courage. Because stepping into the unknown is always a risk. But physics turned him invisible (pp. 12-13).
Alicia: Because I’m not wishing or hoping or dreaming. About anything, I’m facing things as they are (p. 19).
Because I can adjust for those things. I can address those things because I can see them.
It’s the things I can’t see. Especially the invisibility business.
It’s stirring up again, I know it is. Why else would Bobby’s father keep dropping by? He’s come over a lot in the past two months, and....Dr. Phillips and my dad haven’t spent that kind of time together for almost two years (p. 19).
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	Details That Support the Central Idea
	Textual Evidence (Paraphrase Or Quotation)

	
	Bossy voice in Alicia’s head
She doesn’t let me kid myself. And she’s so persistent. So observant. There’s now. You have to deal with things as they are: Inner voice: You’re Alicia (p. 27).  
Alicia was fearful when she first met William, but she said that he didn’t sound that creepy, but instead desperate and scared (pp. 60–62). She tells Bobby, but not her parents or the FBI, about William.
She reflects that Mom and Dad don’t know the whole situation, neither does Bobby (p. 100).
Appears that Alicia and Bobby weren’t sure they could trust their dads to help. Fearful over their overreacting.
Alicia worries about lying to her dad. “Because sooner or later, reality does occur, and when it does, all the lies show up.
Like blood on the snow” (p. 133).

	Trust in yourself
· Base your decisions on knowledge
· Rely on your own insight


	Alicia gathers information so she can understand what is really going on with Bobby and William—She talks to Bobby, William, and her dad.
She wants to know why Bobby’s father was spending a lot more time with him (pp. 65–71).
Alicia’s afraid, but feels in control.
“I’m not going to fall apart, I’m not.
No matter how surreal things get, I’m still me. I know that. Who I am and what I am does not change, does not disappear, does not fade away.
I know that. I’ve had to prove that.
I’m Alicia. It’s me”(p. 99).




Grades Nine/Ten Collaborative Discussion Rubric

	Expectations of Group Members
	1 
	2 
	3 
	4 

	Come to discussions prepared having read and analyzed the material closely to ensure understanding
	Poorly prepared
	Minimally prepared
	Well prepared
	Thoroughly prepared

	Work with group to set guidelines for discussions and decision-making (consensus, alternate views)
	Does not follow guidelines
	Acknowledges guidelines, but often does not follow
	Sets guidelines and generally follows them
	Shows leadership or reminds group of guidelines

	Keep conversations moving by:
· Posing and responding to questions
· Incorporating others into the discussion 
· Clarifying, verifying, or challenging ideas and conclusions
	Generally one-sided conversations without questioning
	Rarely takes turns or encourages further discussion
	Somewhat balanced discussion and logical conclusion
	Balanced participation by all members 

	· Respond to diverse perspectives
· Summarize points 
· When warranted, qualify or justify views and understanding, and make new connections
	Refuses to work together or is off topic
	Mostly listens to comments with no response
	Listens with minimal responses
	Consistently responds with respect






Grades Nine/Ten Presentation Rubric for Things That Are

	Expectations
	1
	2
	3
	4

	Central Idea/Topic
	Little or no focus on theme statement or text
	[bookmark: _GoBack]Attempts to focus on a theme statement
	Conveys a theme statement 
	Maintains sharp focus on a theme statement 

	Theme Statement and Supporting Evidence
	Provides insufficient support or unrelated details
	Provides relevant details without elaboration
	Provides relevant details with some elaboration
	Provides relevant details with elaboration and justification 

	Organization  
	No apparent organization or sequence; lacks introduction or conclusion
	Includes minimal introduction or conclusion and uses some transitions
	Includes introduction or conclusion and uses appropriate transitions 
	Includes attention-grabbing introduction and a clear conclusion that ties back to the introduction; uses transitions that enhance the flow of the presentation

	Language 
	Contains a high degree of questionable or inappropriate language or word choice based on the purpose or audience
	Contains some questionable or inappropriate language or word choice based on the purpose or audience
	Contains appropriate language and word choice for the purpose and audience
	Contains effective language and word choice based on the purpose and audience 





1


Unit Plan for 


Things That Are


 


 


1


 


Unit Plan for 


Th


ings That Ar


e


, 


by Andrew Clements


 


Things That Are: Making Choices


 


Grade 10


 


 


Short Summary


 


Things That Are 


features a mystery: How can a 17


-


year


-


old girl who is blind 


and


 


learning how to 


deal with her disability help an elusive fugitive wanted by the Federal Bureau of Investigation 


(FBI)? In this unit, students learn how 


this


 


teen manage


s


 


her own life, including finding her way 


in the community, keeping on top of school wo


rk, and, more importantly, nurturing a special 


relationship


,


 


as they work to cite 


textual


 


evidence to support text analysis, 


participate in 


collaborative discussions to 


determine


 


and analyze its


 


theme 


and how 


complex characters 


are 


developed, and 


give a 


presentation of their findings and supporting evidence.
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6
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Language Arts Florida Standards


 


LAFS.910.RL.1.1 Cite strong and thorough textual evidence to support analysis of what the text 


says explicitly as 


well as inferences drawn from the text.


 


LAFS.910.RL.1.2 


Determine a theme or central idea of a text and analyze in detail its 


development over the course of the text, including how it emerges and is shaped and 


 


r


efined by 


specific details; provide an objec


tive summary of the text. 


 


LAFS.910.RL.1.3 Analyze how complex characters (e.g., those with multiple or conflicting 


motivations) develop over the course of a text, interact with other characters, and advance the 


plot or develop the theme. 


 


LAFS.910.SL.1.1 


Initiate and participate effectively in a range of collaborative discussions (one


-


on


-


one, small groups, and teacher


-


led) with diverse partners on grades 9


–


10 topics, texts, and 


issues, building on other’s ideas and expressing their own clearly and persuasi


vely.


 


a.


 


Come to discussions prepared, having read and researched material under study; 


explicitly draw on that preparation by referring to evidence from text and other research 


on the topic or issue to stimulate a reasoned exchange of ideas. 


 


b.


 


Work with peers to set rules for collegial discussions and decision


-


making (e.g., informal 


consensus, taking votes on key issues, presentation of alternate views), clear goals and 


deadlines, and individual roles as needed. 


 


c.


 


Propel conversations by posing a


nd responding to questions that relate the current 


discussion to broader themes or larger ideas; actively incorporate others into the 


discussion; and clarify, verify, or challenge ideas and conclusions. 


 


d.


 


Respond thoughtfully to diverse perspectives, summar


ize points of agreement and 


disagreement, and, when warranted, qualify or justify their own views and understanding 


and make new connections in light of the evidence and reasoning presented. 
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Unit Plan for  Th ings That Ar e ,  by Andrew Clements   Things That Are: Making Choices   Grade 10     Short Summary   Things That Are  features a mystery: How can a 17 - year - old girl who is blind  and   learning how to  deal with her disability help an elusive fugitive wanted by the Federal Bureau of Investigation  (FBI)? In this unit, students learn how  this   teen manage s   her own life, including finding her way  in the community, keeping on top of school wo rk, and, more importantly, nurturing a special  relationship ,   as they work to cite  textual   evidence to support text analysis,  participate in  collaborative discussions to  determine   and analyze its   theme  and how  complex characters  are  developed, and  give a  presentation of their findings and supporting evidence.     Estimated Time     Six lessons      6   hours     Language Arts Florida Standards   LAFS.910.RL.1.1 Cite strong and thorough textual evidence to support analysis of what the text  says explicitly as  well as inferences drawn from the text.   LAFS.910.RL.1.2  Determine a theme or central idea of a text and analyze in detail its  development over the course of the text, including how it emerges and is shaped and    r efined by  specific details; provide an objec tive summary of the text.    LAFS.910.RL.1.3 Analyze how complex characters (e.g., those with multiple or conflicting  motivations) develop over the course of a text, interact with other characters, and advance the  plot or develop the theme.    LAFS.910.SL.1.1  Initiate and participate effectively in a range of collaborative discussions (one - on - one, small groups, and teacher - led) with diverse partners on grades 9 – 10 topics, texts, and  issues, building on other’s ideas and expressing their own clearly and persuasi vely.   a.   Come to discussions prepared, having read and researched material under study;  explicitly draw on that preparation by referring to evidence from text and other research  on the topic or issue to stimulate a reasoned exchange of ideas.    b.   Work with peers to set rules for collegial discussions and decision - making (e.g., informal  consensus, taking votes on key issues, presentation of alternate views), clear goals and  deadlines, and individual roles as needed.    c.   Propel conversations by posing a nd responding to questions that relate the current  discussion to broader themes or larger ideas; actively incorporate others into the  discussion; and clarify, verify, or challenge ideas and conclusions.    d.   Respond thoughtfully to diverse perspectives, summar ize points of agreement and  disagreement, and, when warranted, qualify or justify their own views and understanding  and make new connections in light of the evidence and reasoning presented.     

